DETERMINANTS   OF   ENGLISH   EDUCATION        IQ
educational 'tradition, arc called to have intimate deal-
ings with oversea statesmen reared m another English
tradition to which all too little attention has been paid
in the country of its origin? There will be less lisk if
the different cultural factois arc known and understood
in the light of their historical setting, and duly allowed
for in the necessities of intcrcouise.
This test-example of dissenting activity may be taken
as evidence of the dominant English tcndcuc y to odm ate
for culture, even in a class that was ex< ludetl by law
and conscience from the full enjoyment of cultural privi-
lege. On the one side charismatic education w,\s too
unworldly and unsubstantial for men who differed fiorn
the main body of their fellows m little moie lluu a
claim to exercise private judgment in malteis of religious
belief and practice. (That h the point: religion was a
private matter that should make no diflercncc in business
and politics, and became an intolerable nuisance only
when it escaped from privacy, as it sometimes did even
in England.) On the other side, to the mliug class
" special" education as such was " not the thing " for
gentlemen. Of course it was given. Without it no
ruling class could have been so competent and so success-
ful as that of England proved itself to bo. But the aim
must not be too crudely and vulgarly avowed or the
gifted amateur lost caste as a professional. The ruler by
nature and grace became degraded to the level of the
mere expert. So the " special " education was acquired
.partly as an element incorporated in the " training of a
gentleman" (such as languages and oratory), and paitly
surreptitiously as it were: not on the school bill, we
might say.
The net result was that both dissenting groups and
ruling class accepted wholly the conception of education